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The; ¥ationale for a family program in the child development
center might best be stated in termms of its benefits for child,

parents and community. Family programs can achieve the following
‘benefits: ’ : . : ‘ ;

1. Foster more continuity and coordination of the child's i
training. Faster progress will usually result for the child who .
‘has parents continuing the same or appropriate supplemental -
training at home. Common goals; cooperative planning with
parents, and similar home training techniques for the child will
eliminate parent compenltiveness with ‘or sabotage of the.
develbpmental center's program. It will also positively reln-
force the child's daytime learning at the center.

.24 Pennlt greater individualization for the chlld and. p_;ents.'
Parents know their child better than teachers or Jther professionals.4
Information exchange with parents can pemit the maximum degree
of individualization in formulating appropriate objectives .for
- the child, Also, the increased exposure tc each set of parents-
can permit the individualization of .strategies and participation
dependlng upon the needs and assets of. different families.

. 3. Give parents knowledge and specific skills for child
training. People with needs always feel better aboqut themselves

- when they begin to do something toward meetlng their needs.

" As parents are helped to acquire’ knowledge in child development

and competence in handling their child, they can feel more adequate
as parents. Also they can begin to focus on their child's
accomplishments; rather than on his handicap. In this way parents
can bEgin to see both themselves and their child in a more positive
view. As parents feel adequate and take pride in their child's
progress, they will usually‘experience some relief from the anxiety; -

- guilt and .despair that is often present in parents of the handlcapped.

e L. Form a supportive community for\thefam1l*esof handicapped

children. Uﬁ&erstandlng the chronic sorfow, stress and daily challenge™
caring for a handicapped child is an eXperience that families can

| share most meaningfully with each other. The emotional support they

give each other can be enhanced by their learning, socializing, and

\
\
‘.
A
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working together in groups. ‘This behefit is often'édverlooked by -

professionals who feel they. should have all the answers. Often

the understanding word or practical advice from another parent. can:

give the 'support or specific answer that is most needed by a parent.
5. Ke

and the community. As parents participate in information exchange .

e -

- around the program for their own child, the alert director or staff .

member will récognize the needs and expectations of parents. Moves
should be made to help meet thoBe needs through the center program

or mobilization of other community resources. Parents can also help
the center maintain a high'degree of -relevance and consumer satis-
faction by participation on boards, committees or councils that

- detemmine policy and programs for the ‘center

-

e

-

T

N ‘ s , ,
6. Provide a base of community knowl édge and suppor% for-the
center program. Advocacy is often overlooked by conscientious

professionals who feel that-it—is sufficient to do a good job., Lf the -

care and training of handicapped children is a needed service in the

_comminity, the program will continue to need knowledgeable advocates

to go before aldermen or county commissioners, and participate in
local fund raising. Committed parents who know what you are doing
can be the most effective spokesmen for the program. "In addition to
the support for the developmental center program, parents will begin
to recognize their important role in initiating, securing, or .
maintaining other community services their maturing child may need.

While not exhaustive, the above list'gf.benefits may sérve to
indicate some important reasons for every child development

program to incorporate parents in as comprehensive a‘way as posgibles .

For some directors and staff, opening the door to a partnership
with parents may. initially seem threatening. In the long rnn,
however, the parent, child and staff experience will inevitably be
enriched by the parents’ contributions. .

» o

*

the centér program relevant to the needs of the fahilies,
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- Iﬁ.workiﬁg with parentshﬁi_héndiéapped, it is imperative to

‘recognize the importance of . the first contacts: The person(s) with

whom parents have the early communication may well .set the tone for
the ensuing relationship and: thereby geriously affect the attitude
and cooperativeness of the parent. In turn, the parents! feelings -
and support will have significant bearing on the child's progress.

(AN o - ‘.' ! ,I_ ,- ‘ . _
THE POSITIVE VIEW ) : . : _

| Parents appreciate a positive staff member who accepts their child
.with his/her handicap. It 1s important to convey neither pity nor:

denidal of the disability. If you are a self~confident person who :
believes in your program and its positive contribution to the child's
developmental progress, you can give enormous support and reassurance
to a parent whose child's needs have often perplexed'the'parent and
been unmet by community resources. The parent's recoghition of the
child's handicap and his frequent experiences of failure and frustra-
tion have often left both parent and ¢child lsacking in seli-confidence.
Often the parents have been so-concerned. about the developmental

" deficiency that their attention has been solely directed to his-

disability, 1In the first contact, the worker can redirect their
thinking by ‘saying, "Let's begin by looking at the skills your child
has already deyeloped so that we can build on his strengths."  How

- meaningful it‘is for a parent to encounter a positive and coristructive
person who says, "You've come to the right place and together we can = -

dccomplish sigriificant gains in your child's training.m

a
Q ’ ’

II

" ATTITUDE OF GIVING \

~

The staff membér who initially conveys‘an;attitude of giving can -

help the parent relate to the program in a positive way. - Interest
and understanding are two of the first gifts that you can give to
parents of the handicapped child. It is gratifying to the parents

~
ny X "
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to find that someone underdtands their nceds and is interested in -

meeting them. 'Some printed matter about the program or child's _
" special disability, a comminity vesource directory, or,any. =
- appropriate handout that.you can give is an initial and tangible
- sign of your willingness to give and serve. -The message of your - i
- willingness to give sets the tone for all the days and months ahead. = -

R

= o
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" ASSESSING THE'FEELINGS . .~

The perceptive staff menmber will be alert to the feelings of the
parents_and respond jappropriately. The trauma of having a handicapped
child is not quickly resolved. Most parents move through a cycle .=

- of three stages in the acceptance of the child.’ The "sengitive worker /o
will recognize how!far in that proceds of acceptance the family has”
moved. The following brief descriptions may-assist you in determining

‘the parents' stage and your response,

Stage 1-Denial.. When parents are.first informed or c¢onfronted
“with the fact of the handicapped child, they often seek to deny the
fact, or to find another professional with a different diagnosis.”
Some parents may deprive the rest of the family while they spend an
inordinate amount of time training the handicapped child. They
. attempt to eliminate the developmental lag and theéreby prove the
diagnostician wrong. - T ‘ N . ~

If the parents are.in the first stage, you can be most helpful
if you agcept the denial and simply suggest that 'we begin to focus
on ways the program and parents‘together can accelerate the child's
progress." . The "you've got to face your child's limitations" approach
will only result in defensiveness and rejection of ‘the staff and progran.

- Stage 2-Intellectual acceptance of handicap but emotiondl reactions
of anger, gli¥t or depression. Parents in LhiB stage are often so -
-caught up dn their own emotional needs that they are unable to focus

.on positive helps for the child. They may be either overily rejecting
‘of the child or fostering excessive dependency by not pennitting the -

'child to leam to do things for himself,
[ .
e » ' R A . )
" When parents have moved to the second stage and have accepted
- the fact of. the handicap intellectually but are still struggling with
the anger or guilt, their feelings may sometimes come out as rejection -
of the program and staff, At this stage, the acceptance and recognition




: .of the anger with an empathetic "t must be very frustrating at times
to have the constant care of a child with special needs" may facili-.
taté the purent in acknowledging the source of his anger. On the

_ ‘other. hand; the ‘parent with guilty feelings may need the simples

. reassurance that progress can be made and that the full potential of -

afchild cannot be known until a training effort is made over a perdod

-0 time. o : ;

<y

e

Stage 3- Intellectual and Emotional Acceptance. At this stage
most parents are able to achieve realistic expcctations and give
~._appropriate help to their child in his'learning, They are able to -
use themselves constructively both for the handicapped child and
for the other family members. They are also able to move into the

~ community and become a posibive support for programs and groups that
- work for handicapped persons>\

: These parents will quickly and eagerlv 1earn new training techniques.
- Lots of praise for their child's progress and thejr participation .

. in his learning will be appropriate, It is a sound approach, however,

in vhatever stage parents are -functioning to try helping them focus

. on training the child. All parents feel better about themselves

---and-their. child if they are. able to use: constructive options.

It should be noted that all parents do-not follow. the same :ii;’b

eeQuence of feelings or time schedule in moving through’the stages.
T Some parents continue denying the handicap or become depressed and
never arrive at stage three, Others may not experience a denial ,
X Zage and respond directly with a period of anger which‘is quickly
ﬁ 1lowed by=acceptance of the child and his limitations., Often
ather and mather are not in the same stages simultaneously. The
importart point for the staff member to remémber is. that’ correct

‘permit a effective beg ng relationship.

L o

.o . INDIVIDUALIZATION
In the early contacts with parents, the staff member will want

to convey the importance of individualjzation of each child's and

parent’s needs”and program. ALL children's needs are different.

" Parent endorsement and cooperation will be facilitated by the know-

. ledge that their child's uniqueness is adequately recognized, assessed

- and accopmodated within the program plans for him, If the Learning
Accomplishment Profile (LAP) is used parents showld be informed

about the Profile and 1ts usefulness to both parents and program in S
‘asses31ng the chlld's developmental 1eve1. Its function in defining

assessmnent of the feeiigggﬁand sénsitivity to their: presence Can““rr~f:ﬂ%m‘},7?
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. ;appropriate individualized -learning objectives will need ﬁo be inter- -
~ preted to parents. Encouraging their use of the LAP at home will also
‘give them a.sense of participation in the child's program.. .-
" As you work with each family, you will begin to assess their
» unique needs and the level of involvement you-can anticipate initially.
. Though you will woxk toward an increasing participation, not all -
e . parents have the same needs or capacity for involvement atithe| . S
- . beginning. Your work with them can be facilitated by giving generous . T
v . praise for their participation and offering them new and e#pand%ng"‘h ST i
‘ options for working as a team member. .= S e L , S i

» !' o v . 1 : NS
PARENTAL EXPECTATIONS -~ . . =« -
S R S o S
. Parents will appreciate an opportunity in an.early contact -
- to voice their own expectations for their child and the program in
general. This pemits the staff to recognize how realistic the E e
, - parents! expectations for their child may be, as well as to interpret. e
~— .. . the program's assets and limitations.more appropriately. Furthermore, R
b if such an interview is handled with sincere openness to the parents
wishes, it can give the parents a real sonse of participation and.
involvement from the heginning. It can be the early recognition -
. that they are in-an integral part in the ongoing progess of their.
~child's training. _ o ' : -

B

- At this time many parents will often push the worker for a
‘prediction of the child's progress. It is best to give an honest
~evaluation ‘on the basis of the present evidence, It should be

stressed to the parents, however, that you can only suggest a

prebable range of. progress and thdat the child's learning is affected
by many factors which cannot be predicted for certain. ‘ :

i
t

vI
PROGRAM INTERPRETATIONS

Lastly, but most important, is the spoken and printed Enterf
. . -—pretation of the program's philosophy, goals, content, and policies.
o Parents want to know how the staff members view their work, what
‘ their objectives:are, what program the child experiences each day,
and what is expected of parents. A vague unspecified "we'll try to
help your child" can be more anxiety producing than helpful.




* [T

Wnat do you view as helping? What are you trying {o achieve? How
will you do it? What role will the parents play? A1l these -
questions and more may leave the parents uncomfortable, uncertain .
and uninvolved unless you anticipate and answer them in an early
interview. You will also want to give ample time for the parents
~ to ask questions and clarify ambipguities. The written statement )
" given at this time covering essentials of the program and policibs
can give additional security to the parent who may need to reread
at later times as there zre questions. Olarify with the parents
the school program's expectations of them.¢ Schedules, fees,
. attendance, transportation, records, and Pgrticipation in the =
parent programs should all be understood and accepted. Preferably
this should be done befoie the child is officially enrolled. '

In summary, it should be noted that the attitude, approach:
and content of the early interviews with parents will have
significant bearing on the effectiveness with which a program can
interpret its methods, elicit parental involvement, and give
~ parental support. - S : -
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An offeotive family program st - be based on information about

 the needs, resources, and interests of the families./ The building’.

~ Build your family profile using a oombination of methodss

T ¥ Use questionnaires or forms to assess needs and interests.

of a family profile begins with the first contacts and continues
throughout the time of the child's enrollment in the developmental
center. U . v . e :

‘Here is a partial 1ist of information.needed in planning for - v
maximum family involvement.in the child davelopment team: ‘ :

- “names of persons living in Tone and their relation to ohild
address, phone at whioh family can-be reached during sohool"
day, at night . . I ,
- ages of children in femily ! : g
- language spoken in home
- ‘names of persons who work outside the home, whioh days and ;
shifts they work, work address i U '
- @special interests, skills, hobtbies . -
- parénts' interests and priorities for ‘the. ohild's learning
- c¢hild's behaviors that parents would like to see changed
- information  families would like about child development,
. fanily living, teaching techniques, developmental oenter
- opera tion '
: - areas of the school program in whioh ihey would prejer to .
e . apelet -
- ‘other community agencies with which families have sontact

® Gather information 1nformally ag you listen to fami]ies in group
~ meetings or individual contacts. For example- A
.~ What likes or dislikes about the. teaohing progxamrao they «
express? . , yf”ruffs :
~ +What questions do they ask? o T .
-~ What are their expectations for their ohild's future? .

= What WOrries do they express?

‘For families who cannot read, the questionnaire may be
completed by a parent volunteer or staff member in an inter-
view. (For examples of needs/interest questionnaires. ‘8ee
Appendioes‘I and II.) .‘

Y
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% In group meetings, have.families meet in buzz groups to develop |

suggestions for improvement in center operation, topios for

. group training, oxr ideas for services to femilies. Have buzz
groups share reports with total group. ‘Determine prioxities.
Refer suggestions to éteeringvcommittpejor advisory.bqgrd for

~.action.

The family profile, continuously updated, forms the basis for
the policy~-making team to set objectives and choose activities to
implement a family program.. ‘ _ S

i L3
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"« . “The first and most important strategy in vorking with families, is
.%o involveé parents as partners in planning center services to children
and to-the parents or other fanily members. Just as you set objectives
- -and continuously evaluate the teaching program for children, systema- -
"tically plan and evaluate the family programs. Parent involvement
in identifying needs and intorests must be followed by specifying

family program goals and objeotives, choosing aotivities or strategies . . =~

to reach the objeotives, and evaluating the success of the plan in -
meeting family needs. " ’;_ : e Lo
.- The strategies descrived in thig chapter are by no means the
-only ways to work with femilies. They are intended to stimulate
your ideas and those of the families you serve as you plan together
~ for meeting their needs. . Adapt and combine the strategles to meet
those needs. Ensure that there.are many different ways families can =
- be involved at any one time. They may . -then participate in the planning .
- or implementation of the children's training program at a level :
~comfortable. for them. If a'strategy does not seem effeotive in ..~ = =
S involving families, do not assume that they are unihterepted._;Loékrmwv;ﬁ
- T~ - instead at the strategy, and \develop new possibilities for family .
- -partieipation..  ~ - > S :

~ The- family progrem shouidkiéfléotgzLNxm .

individualized to families' heede:”<; ‘
with various options for involvement. -.

a positive approach, = - -

S

% For definitions useful in planning the family progrém, éée ‘
- Appendix ITI. See Appendix IV for techniques for evaluating the
family program. S o . ‘ o

“““““““




 FAMILY MRITERS AS vowmsmsi T

Many family'members, including parents, grandparents, brothers and

- sisdters, can participate in a’child's training program,  Their

“contributions should be encouraged at all levels, Family input in
planning program and forming policies is, essential. . Their:assistance
in teaching and holping implement the program will also enable them . .

. to become enthusiastic and’ knowledgeable advocates.‘ ‘ N

| WHY have a family volunteer program?

# Families usually want to work toward providing the best possible -

program for their child's: development° their assistance can
expand tne school's: services.

~

* Research ‘indicates that parents ¢an be good teachers.

H# Prescriptive educational programs emphasize individualizcd
teaching and therefore offer numerous opportunities for -
one-to~one assistance with children. . :

*. A positiv volunteer experience can. give families 1ncreased ’
confidenc in training their own child '»_ , 1 ‘ .

¥ Volunteering can. stimulate new career interests..

QUIDELINES: = = ° _ - , e
I. Plen ahead - before recruiting volunteers. o T
A, Involve parents and staff in determining volunteer
' .j0pportunities. ‘Those who believe a volunteer program
" will be’ helpful are more likély to work hard to make p
the volunteer program successful, : -
.B. Make sure that there is a-wide fange of volunteer -
: opportunities so ‘that varied skills and interests
- can be accommodated.
. C. With staff and families: establish procedures for
 volunteer recruitment; define which tasks volunteers
" 'may do and which tasks will be staff responsibility‘
decide how volunteers will be superV1sed. o
‘ . i
II. Recruit volunteers carefully.
A. Use the’ newsletter, . parent meetings, and the arent -

bulletin board .to inform families of volunteer opportunities.

B.  Find out what families are interested in doing and what
special skills they have. (The family profile, discussed
" 4in Chapter 5—7nay be helpful here.) :

. ) _ ‘

"
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V.

_- . P . l
V. " Maintain the volunteer prOgram. The task of staff and

i 12

i
Assign volunteers to specific reSponsibilities. i
" A/ Make sure assignments fit both the needs of the prbgram and
"8kills and interests of the volunteer. . Involve the volunteer -
in choice of assignment if possible, = - ‘ g
Give volunteers something Eecific to do. ‘ k

Orient and train volunteers so they can ’eel helpful and
successful., -

. AL Give them a chance to observe the classroom. It they |

-are to work with the children, this i's helpful tra ning.'
If they are to work in other areas, this lets them know

i'that they are important in helping fulfill the pridary
“functior. of the" gchool.

. B, - Provide a simple handbook with suich infermstion as‘»

volunteer schediles, school hours and holidays, what
to do 3f volunteer is to.be- absent, 1ocation of louhges,
grievance procedures for volunteers. o i
C. . Classroom volunteers need different and- sometimes mbre
Jl_training than volunteers in other areas. All volunteers
.~ should be-assigned tasks in -a sequence: thaE'“ill ensure
: their success, ‘

l
i

voluatdnr. coordinator is to see that.volunteers are- not; S
merely used, but that their experience is: a meaningful pne.
. Give vo volunteers adequate supervision, - : ;

11 They may need a great deal-of help st first. ’Lgﬁér’]ouf,.;.

access to’ supervision may be.sufficient. ' .

. .2, Make sure there are planned times for volunteers to
meét ‘with- staff, other voluntears, and/or supervisors
_ Yo discuss procedures, new-ideas, and concerns.i e
Encourage evaluation-of the volunteer program through
use of questiohnaires and ‘suggestion boxes. T

B.. Reward volunteer contributions. o

‘1. . The most significant réward is- satisfaction with the task.

- Provide a way to change assignments if volunteers dis-
coven they are 'dissatisfied with, their work.,
2. Publicize volunteer contributions in the school‘news~
:lebtter and local newspaper,
3. Consider holding awards dinners and sending thahk~you
letters and certificates,

). Encourage staff to express frequently their appreciation
y to volunteers. o
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is a partial list of opportunities for family volunteers: - T,

- serve on advisory council or other policy-making body

- make presentations o community groups about the developmental

~ center program - L :

- make- special presentations to the children about family members' -

~own interests or professions,(For example, a carpenter may

.»Show the children how to build a doghouss,)” '

- N?‘b‘gide transportation or babysitting services for other parents
whg%are?observing classroom activities or teaching children -

staff a center lending lidbrary of books, toys, and teaching materials -

make instructional materials or decoraté the center ' ’

write, type, edit a newsletter e

greet center visitors and interpret the program to observers. . = .
assist on field trips or during.special parties for the children
solicit funds or materials for improvement of center program; -
-coordinate fund-raibing projects ' ’ '

teach children, S
coordinate the volunteer program -

-1 v ¢

i

.-

>
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o, . o THE NEWSLETTER
A school newsletter can serve several ‘PURPOSES and should ineclude
varied_CONTENT:’ . ' X

# - A newsletter can help inform families and friends about -
© the activities of the school. - It may include reports of
children's learning experiences, opportunities for parent -
- and staff training, and announcements of .group meetings,

¥  The newsletter can give suggestions for helping children .
at home and print instructions for making inexpensive toys
.or teaching materials, ' : . S
#  Informatigon concerning community services and organizations
- for families can be inc¢luded, as well as discussions of
'local, state, and national issues related to handicapped -
children., = = .- B B

N
¥

*. A "eét the Staff" section can help parents know the persons -

- working with their children,

L The newsletter can’exteﬁd‘récoghition;and'thanks for
v - parents! contributions to the school program, S

#* »Récruitmeht of volunteers can be aided by descriptions -

- -of specific tasks offering volunteer opportunities.

% Desbribtions of books and toys available in a lendiqg o
library can encourage family use of such a service.”

% A ‘"parent Exchangé" section can hplp'families locate
others interested in exchanging services (such as child

care or transportation) or goods (such’ as outgrown  clothing :

and toys). ,

% The newsletter can'be'a tool for improved publié reiations.

.~ The malling 1ist can include program advisory council members,
» school ‘board members, other agencies, and political figures,

r




" ouiDELINES: = R

.Seleot content carefully and on the basis of the needs

and interests of the' readers.

Mention children by first nams or intials. Familiss
asually enjoy specific references to their own. ehildren.
Tn gathering articles to give suggestions for helping :
children at home, solicit parent and-staff contributions,

o or adapt ideas from published materials.

Keep it simple. Do not write down to parents, but do not
over-use technical language. .
the the newsletter a team effort. Involve ‘parents and’
all levels of staff in producing it - suggesting tOpics,

| writing, editing, typing, and mailing. Designating one.
_parent or staff member for coordination of content and o
-distribution may be efficient, but the newsletter should -

not be the total responsibility of one person. R

Invite representatives of communiﬁy agencies or 1océf
. parents! ‘groups. to be interviewed or to write about issues

relevant . to familiés' interests.

{;,i ... See sample newsletter articlesz_ Appendix‘v. . . j'<”
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OBSERVATION oF fscuooz,-*'acrmrms R
e e » R L . ‘ \1‘; g

T .Glassroom observation, though often, overiooked and sometimes even dreaded
.~ by staff, can be extremely helpful in building family-staff communication, .
. v (bservation through a onhe-way screen or mirror is ideal. When a special -
' observabion.room is not available, family members can sit in on’ ¢lass~
room a¢tivities. Indirect observation,through photographs, slides, 3
or videotapes viewed at school or in tne home, provides another: option.; o

WHY is. observation a helpful activity?

*' Observation can help allevaate parents! natural apprehensions T
and answer their questions about their child's training program, .
‘ (For example, when parents seé that their children are busy
. _ and happy in the classroom, they can feel better about - :
e Meaving! their children in the care of others. Parents of
: ~ 7 - nommal children in & program that also serves handicapped .
e, .« .children can see for themselves that rather than depriving
i - theircchildren of appropriate leaming experiences, .the -
. _—— presence-of the handicapped children may earich the program.
N .t .- " Parents of handicapped children in such a program can see-
oo - that their children participate in activzties with class~ :
mates and are not isolated,)’ . R

¥ Observation facilitates learning about classroom methods |
- that can be used in follow-up at home. After observing, . :
parents and siblings often express an inbterest in receiving
training in teaching techniques.

¥ Observation ¢an enhance parents' understanding ‘of teacher :

'+ contribution to their child's growth. Sincere appreciation for
- teachers can be positively reinforcing for teachers and build -
“bebtter communication with families.~

BT Observation gives family members a concrete basis on which to,
" make suggestions for changes or improvements in' the teaching
‘ ' : program. -
“cumsﬁmEs}'_ e

#1 Help teachers prepare for being observed . Good teacher-
training and access to’ support through supervigion can make
teachers more comfortable with observers.
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Involve teachérs and parents in planning policies and pro-
cerdures for observation. Consider seating space for observers, -

_availability of staff or parent volunteers for interaction

with observers, and elassroom schedule in deciding on these
issues:
- Will classroom be open to observation at all hours of the

"+ school day%
= W11 families be issued standing invitations to “come any day?

Special invitations at regular intervals?.

.~ How will families know vhen field trips or: other special

R

»thereafter. , . . \

and constructive criticisms about classroon operation. . - L }\\; Fa

events would prevent in-school .observations? .

- Yho must families notify at the school before goming?

- Will persons other than family members be allowed to observe,
and what procedures must they follow?

=ML visitors be encouraged to interact with the children
;? or to remain as observers only?

Invitations ‘and policies for observation should be printed

and distributed to all families. S . \

.

”Utilize the newsietter, parent meetings and instructions

posted on classroom\door to clapify instractions and schedule
of rlassroom act1v1t es, St b

Encourage parents' early observation ofgclassroom activities,
(ideally, before their| child is enrolled) and frequent visits

_Should your, pollcy maintain that visitors remain observers
‘while seated within the claséroom, teach families how to =

react when children imitiate interaction. Family ‘members -
can learn to say, "I'm watching the children who®are working,"
or to ignore attentlon—seeking attempts.

It is helpful to have interpretation of program rontent

teaching techniques; and methods.of behavior management - as . .ot
parents observe. This may be done by well-informed parent °
volunteers or staff members, It is important for the

interpreter to be able to maintain confidentiality .when «
appropriate, and be warmly receptive to questions, concerns

Evaluate observation procedures. Keep a record of observa-
tions. Provide methods for observers to evaludte what they
see, either through written forms or feedback during
interpretation,

-
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HOME FOLLOW-UP ‘SMEETS @ - o

The home follow-up sheet is a one-page weekly or biweekly‘ report to
parents., It should include: ‘
%.  concepts their child is presently learning jﬁﬂ' -
#  skille the child exhibits ' S -
" % home follow-up ideas .
Home follow-up sheets serve both as continuous, simple progress reports
and -as guldes for families to help their children learn..

CUIDELTNES: B ‘ s :
#  Be practical, Suggest the klnd and number of adt1v1t1es that
are easy for the family to do W1th1n the normal daily routine,

# Suggest activities at which’ you know the child and family are
likely to be successful, g0 that familles will be rewarded
for their efforts. Ve _ _ :

* Use werds that the féﬁily can easily understand.

% If there are other chlldren in the family, trytfo suggest
' some act1"*ties Ahat they can °njoy with the ha“dic pped child,

oo JKeep a copy of each foll ow«up shieet in the chiid's folder so
"that you will have a recozd of the quggestions:you have made
to families.,

el

Pt

% " Request suggestions from the familiea ébout how to make .
- home follow-up sheets most helpful. You may wish to attach
a reply form to the follow-up sheets so that parcuts can
send written comments and suggestions back to you.
¥ . Inform parents of their contribution to the chlld's progress.
Show appreclation for their efforts. K ?
y % - Send" ‘sheets. regularly. _
. ¢
-# ' The lead teacher can oversee thé project, but teacher
assistants, speech therapists, physical therapists, or
. others working directly with the child should be encouraged
to have input.

e J{T‘\



. Here .are a few examples of suggested activities: Tiy expanhing.the

1list.,

#**#***.******

using a rolling p:’m

pouring cake batter ,

snapping beans L o
naming shapes of round biscuits, square napkings «..
counting eggs to go in the cake, plates at table see’,
stirring mixtures

naming smells YA : .
naming and discriminating hard, soft, warm, cold ...
dusting furniture "
sorting lawndry ‘

picking up paper and cigarette butts from the yard

- helping look for particular items in the grocery store

naning pieces of furniture, clothing, tools ...

For sample sheets see Appendix VI. ~

19
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SHARING THE'LAP (LEARNING ACCOMPLISHMENT PROFILE) WITH FAMILIES

The Learning Accompliehment Profile (LAP) is a” tool for aeseeeiqg

.a child's skills, measuring rate of progress, and eetting up a

presoriptive program of sequenced learning aotivities..* Families can
become partners in assessing their 'children's progress through - r~%
understanding why and how the. LAP (or other tool for developing

*

- GUIDELINES:

*

~ appropriate instructional objeotives) is used.
- WHY share the LAP”

-Understanding that their- child grows at different rates in .
differert developmental areas gives parents a pioture of the

¢hild that is more encoureging and realistic than a single
label ‘of "slow" or "handicapped."

Knowledge of the stepa and usual seQuenoea»in aequlring skillse

gives parents more realistic expectations of the child. Suoh
knowledge may also enable parents.to have more appropriate
expectations for the teacher. (For example, one parent

commented, "I couldn't figure out why you didn't teach him

to write at first. But you are teechlng him that. Now I
understand that drawing oirclee and squares is a first atep
in learning to write "y

The LAP and its accompanyin charts serve as positive, conoretee
bases for progress reporte and evaluation ‘of the child’s ekills.-

-Underetanding of the LAP can stimulate the parents' eugEEstions .

for the child's leazning at school and give ideas for utilizing a
1nforma1 learning expereiences at home.

Underatanding of the LAP .i8. good preparation for parent

volunteering in the classroon.
?

Use of the LAP can help parents develop better obeervation

skills.

Some parents like to have a copy of the LAP for themselves
so that they can follow the child's progress with you.
(Provide a shortened form of the LAP as a reference if parents

prefer it to the more complete form.)



Use parent group training times or individual conferenees to
interpret the LAP. :

s

Using words that families can easily understand, share with them

the rationale for assessing children in different skill areas o .-

b

(differential rates of development), what axe the areas of
assessment, how to interpret charts show1ng developmental -

‘progress, and how and why the LAP is used to develop individualized

instruotional objeotives.

. Be prepared to disouss with families their gquestions about

the meaning of IQ scores and what "normal" does and does not
imply. -

e

The LAP, written by Anne R. Sanfcod, is available at the Student
Stores, University of North Carolina at Chapel Hill, Chapel Hill, N. C.

27514.
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INFORMAL,VERBAL EEEDBAGK
The beginning and the end of the school day and chance meetings in

the community offer opportunities.for téachers to talk briefly and
informally with family members. Teachers can utilize these times. to

‘gshare specific information with -families on the child's most recent
accomplishments-in school. Such frequent EOsitiVe comments are

. encouraging and supportive to the families. When. the child is present, .

the:teacher has a chance to model appropria+e interaction with the
Childo . . .

'Informal, positive contacts are always.to be encouraged, but there - -
are tines when this is the single most helpful strategy. WHY uge this - A
-. approach? S : _ : : 5

#. A parent who cannot read- or understand written comments :
" and suggestions may benefit from frequent but brief, g
inibrmal contacts. at’ the school or. at home. )

¥ _Informal verbal feedback can sometlmes enable a shy. parent,-
or one who seems angry, distrustful, or disinterested, to
become increasingly receptive to interaction with school

‘ - "personmiel.  The infommal contact. requires no other behaviors

,’1“ ) .ol the part of the parent than that he or she listen,

* A gentle, specific reminder of what their child can do will
provide cues to more realistic expectations for parents, It
" can be espeically helpful for those who either overprotect the child
or deny problems. -, ' .

# Parents who are realistlc but extremely anxious about their _

: child's handicap can sometimes better absorb frequent, brief
examples of the child's achievements than lengthy, compre~
“hensive eValuations. _ _

GUIDELINES ¢
- -Be{brief. One or two pdsitire BXamples are enough.
_ N P ( .
#  Be specific. Rather than "He did well today!" say, "We're
proud of Johnny; today he said his full name." ’

K Be.genuine'in your enthusiasm, but do not overwhelm the parent.




A

A2.3

% If the child is ‘present, avoid the appearance of competihg
with the parents for the child's affection. . ‘

# Be willing to listen also if parents are responsive; it .
" may be the begIming communication you've wanted.

-
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- INDIVIDUAL CQNFERENCES o

]

Staff conferences with individual family memberg provide a time
information exchange an9 shared problem-solving. Conferences

“are ueually pre~arranged, in contrast to informal contacts.

WHY have individual conferences?

},

* The individual conference allowe flexibility, it can be held

at school or in the family § hope at any time conhvenient for
bo*h family and staff member.

*. Content can be Kept confidential and highly specifio to
- individual needs’

* For parents who cannot read, -conferences can substitute :
for written feedback on the child's progreee ‘and suggestions
'for hone follow-up. .

GUIDELINBS.

* Hold conferences on a reguler basis - and when requested by

- parent or staff. A conference three to four weeks after.a child's

enrollment enables a teacher to share specific learning
objectives with families. These should be based on the

LAF ox other assessment tool. In regular conferences, interpret

-progreee reports and year—end evaluations.

* Prepare adequately for a conference. -Gather relevant materiale
such as the child's LAP, examples of classwork, or information
on other resources. needed by the family. Plan your objectives

. for the conference, but be flexible if the family indicates

.8 different kind of need. ,

* When there is a problem to be solved, engdge the family
member with you in mutual decision-making. (For etepe in
the problem-solving process, see Appendix VII.)

* Work for improvement of your interviewing skills. ~ (For i

"DO's" and "DON'Te" of interviewing, see Appendix VIII,)



A

. When parents agree to imolement individual héme programs, they
take responsibility for training the child 'in specifio skill aregg
“or for modifying certain of the child's behaviors, Although the total
foous of some projects serving handicapped children is that of héme

visitors training nmothers to work with their own children at home,

this ‘discussion will concentrate on rationale and guidelines for using

. individual home programs as a supplement to the training a ohild '
receives in a developmental cenfer,, ,

[N

WHY develop 1ndividua1 home programs? There are two oommon inter-
pretations of "home program' both of which will be discussed:

Family members can learn techniques for general infant or
¢hild stimulation in all areas of development or in
particéular areas of deficit, such as speech, fine motor,

" oox self—help.

%  When the child ‘exhibits a partiou3ar behavior that is
., identiried as a problem (such as temper tantrums or bed~-
s wvetting), a behavior management program may be developed

to Yyemedy the problem.

» GUIDELINES:

G

¥ If the parent can read, proviie simple written instructions
for the parent to keep. .

* Demonstrate techniques for ﬁorking with the ohiid,'euoh as
ways to achieve and meintain eye contact, how to- prompt and
give cues,v and use of rewax&s.'

% After demonstrating'the procedures, let the parent practice
- either with the child or with you role-playing the child.

% Demonstrate how to adapt materials for the individual child
(suoh as making a soft newspaper ball for child to catch if
“he showa fear of the harder rubber bell).

* Involve the parent in suggesting adaptationa of materials
or procedures for his or her own child. g

.. INDIVIDUAL HO!E me,nms . R

‘L . : "
e
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,. A
\\__ * a\yze tre taske the parent must leayn, and proéram
gucdess by training the parent one step at e time. (i or
" example, make suré that he or she can demonsirate ability '
to get the child's attention before trying to teach the
_parent tc give lnstructions to child.) ;

i
N

~+% Yhen there is avbehavior problem, take an experimental
' approach. Recognize with, the parent that while there are some
behavioral prirciples that work, there are no pat procedureu )
’ for automatic use or success in every case\ ' Let the ‘parent -
: know that if a particular plan for behavior management does.
not work, you will assist in finding another more,workable,éne;
! - 0 :
. ) " . : { N
* Seek supervision or suggestions from resource personsg |
.. knowledgeable in. behavior modification procedures if you
N  have questions. :

¥ Maintain regular contact with parents implementing hdﬁe
programs. FEach time you meet for discussions, let the
parent report how the progran is working. Ie the parent.
. comfortable with the procedures? Is the ohild responding
the way you and the parent expected?

gt

* Provide support. It is hard to be consistent when the home
program recosmends procedures suﬁh as ignoring tantrum behavior.
Recognize with the parents that ‘the précess of ohange can be

e long and hard. Small groups of parents who are simuLtanec

ously working on home programs can provide suggestione and

mitual support for one another.

* Reinforce parents' efforts. When the ohild shows’ realistic
gains, commend the parents -on their fine work. - Lo

* Watch for signs that the program is becoming burdensome to
the family. Is the parent spending so much time with the -
hendicapped child that other children's oxr parents' own
needs go unmet? Is the parent too anxious. about carrying out

\\the home program?

R b ¢ eummary make the parent's experience one of errorless 1earning, o
if possi“lee Give the parent cues for performance; model thé tech-
niques; program the tasks in- an appropriate sequence‘ and reinforce
the parent's efforte.

{




'_AThe'following.books can be used'as RESOURCES for planning home programs:

“ «

/

Caldwell, Bettye. Home Teaching Activities, Little Rock, Arkansas: .
Centér for Early Development and Education, University of
Arkansas, 814 Sherman, 72202, $3,00.-

‘Useful as a guide for homé visitors ¢r as a hand-out for parents,
« this book jncludes descriptions of activities-and materials
. (free or very inexpensive) that families can use at homg_with
children of a 0-36 month deyelopmental age range.

Forrester, Bettye; Hardge, Beulah, Outlaw, Doris; Brooks, Geraldine-
and-Boismier, James. Home Visiting with Mothers and Infants. . -
Nashville, Tennessee: DARCEE, George Peabody College, 1971, 100pp.

This book gives suggestions for planning a home viSitor program
to serve low income families. ' &

. 5 et al, Materials for Infant Develqpment. Nashville,vTennessee:
DARCEE, George Peabody College, 1971, 83 pp.

This is a manual for making and using materials to stimulate

infant development.

)

Giesey, Rosemary, Ed. A Guide for Home . Visitors. Nashville, Tennessee:
. DARCEE, Georgy Peabody College, 1970, 192 pp. -
This is ‘a manual for training paraprofessional home\"is1tors.

i

Marshall-Powenshiek Joint County - Department of Special Education,

Home Stimulation of Handicapped Children. 9 Westwood Drive,
Marshalltown, lowa, 50158. 331 Pp. $3.50.

. This manual contains many’ concrete suggestions for home stimu-
lation of the preschool c¢hild. An accofpanying.guide is-
available for professionals working with parents in groups.

The following books offer resources: for planning behavior management L

. programs. All may be used with families indiVidually or in groups: |

 Baldwin, Victor, Ed.D.i Fredericks, H.D. Bud, Ed.D., Brodsky,-ﬂerry,

M.Ae Isn't It Time He OQutgrew This? or A Training Program for
‘Parents of Retarded Children, bpringfield, Illinois. Charles C.
Thomas, Publisher, 1973, 206 28 -

Becker, Wesley Ce Parents are Teachers, a Child’ Management, Prggram.
Champaign, I11l., 61820., Research Press Co,, P. 0. Box 3377
County Fair Station, 1971. 19h PP

Patterson, Gerald R., & Gullion, M. Elizabeth. Living with Children: ,

New Methods for Parents & Teachers. Champaign,-I111.: Research .

Press. 1968, 120-pp. Ca o
B Y

Iy
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MATERIALS-MAKING WORKSHOPS

Fhmily members frequently enjoy making instructional materials for '
home or school use. .Making materials can be an individual or group
‘aotivity, a VOlunteer project and/or a training strategy.

WHY have materials-making vorkshops?

¥

The 1n£ormal atmOSphere can - allow parents and staff to become
better acquainted. ‘ _ !

When a group of families is especiallv varied in educational

- level, cultural background, or socio~economic status, making

items for children can be a cotmon basig of concern and

‘ conversation.

Workshops provide an opportunity to convince. the staff of the

.value of working with families. Teachers also appreciate the

tangible help with preparlng instructional materials,

Discussion of materials stimulates parents' and sxblings‘
quegtions abouu methods for working with the child dt howé,

- Workshops provide a time for informal training, fun for both
*’staff and families.

GUIDELINES: . R

*

Ccall on staff, families, ¢ommunity agencies and/or bus1nesses

in locating raw materials; Lmake sure there are enough supplies

available before the date pf the workshop.

Gather suggestions from parents and teachers about specific

- items and adaptations of materials for individual children.

Enlist parents' help in‘coordinatinéfor conducting workshops.

Plan ahead for good use of workshop. time. Initially, provide.
simple items that may be completed within a single workshop.
Families should be able to spend at least part of the time making
items for home use.

\

.
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Suggested RESOURQESifor ideas on materiélé tb:makeij | "
"(* i Saw a Purple Cow.(See Chapter S) .

'# Recipns for Fun~ (See Chapter 5) -

¥ catalogues of-: cormercially produced 1nstructional materials
# artand orafts books ‘

7
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I GROUP MEETINGS
e o L RO "

. Parent or sibling group meetings prdvide a time fo information
exchange j training, policy planning, informal: social interaction,
and problem-solving within -a& gupportive’ environment. Both, parents

- and school staff tend to think first of the tpaditional "PLA" meseting
. upon hearing "parent group meeting.", The. large group meeting does - .
- indeed"have a place in effective family programs, as does the small

' group meeting of persons who have similar needs. S ; ‘

 The large group meeting is efficient,in transmitting information
to many persons. Large, groups frequently have more -resources with

- . .which to attragt expdrts as speakers than do small groups. -Another

advantage is that, shy individuals may attend and listen quietly

~+ while' remaining- anonymous. Less personal than the small group, the

large group can give 1ess attention to individuals. '

s

> In contrast, small groups 8f up to ebout ten persons allow

greater a*tention to individual needs of members and more opportunities

for participation in discussion. The 1léss formal social structure
often facilitates greater Sharing of emotionally laden content.
Serving families 'in small® numbers is usually more tinte-consuming

* for teacherd or family program workers, - Some small groups do, meet, -
however, without the presence of ‘staff.

B
Ly

oy LS.

* There are -actwally many variations in group sizes, goals, and funcef .

tioning rather tﬁan Just two clear-cut categories of "large!" and
"small", * Plan to take advantage of the special benefits of each type
- Qf group. Offer-a variqty of group experiences to families, so that
they may choose ‘a qpmfortable level of partioipation. ,

VHY offer gr oup services?

# Gi@up meetings offer an efficient means of inforﬁation exchange.
" The group members can hav exposures to experts that they
- would not otherwise have. 1§ . .

<
Kol

® Protﬂem solving is often more effective when groups are
brainstorming. ‘ . _ oo

# Group meetings permit families to establish mutually supportive
relati‘hships with each other.’

a
4 . v
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GUIDELINES: | Voo . (.

# Involve the family members in all stages of planning and
conducting graup meetings.

# Ensure that baby-sitting and transportation are available,

- Af needed. .

* Publicize group meetings far enough in advence, send

‘reminder notes or calls, let absentees know they were missed
at meetings.

¥ Ensure the physical comfort of the group. Room size, seating
arrangements, snd refreshments affect the warmuh of the environment.
¥ 'Plan number and frequency of meetings based on- group goals
‘and families' needs, interests, and schedules. The continuity
- of small group discussions is aided by meeting frequently,
usually weekly. The large group meeting is usually better
~attended if not held more often than monthly. (An exception
T . to this arises when there is a need for immediate action on
- a social ‘issue of vital importance to group members.)
# Prov1de opportunities ior personalizing the large group meeting.
-Informal refreshment breaks and question-and-answer periods
are helpful. Division into -buzz groups after a presentation,
or team practice after a demonstration help participants '
understand and apply information.

# Provide for continuity of meetings.' A single coordinator
should be present at each meeting in a series of meetings with
different outside speakers. The coordinator's awareness of
members' common concerns allows him or her to encourage
interaction within a warm, friendly atmosphere,

# Involve participants in continuous ‘evaluation®of the group
experience. Is it’meeting the needs of members? Are members
at ease in the group? What changes are needed?

Special GUIDELINES for coordinators of small groups:

* - Clarify during intake members' expectations for the group.

_ QCompose groups on basis of similarity of needs and concerns
8o that' members can help each other. (For example, if the
purpose of a parents! group is to train members to teach

. their children self-help skills, the children should be at ‘

~ fairly similar stages of development. )

1




% Help group decida*on rules for confidentiality.

% Help the group clarify goals. Encourage goal-oriented work,
“btut be flexible. Allow group to change and develop according
to member needs. {A sibling group formed to "learn to get
along better with our handicapped brothers and sisters" may
become a group for training to assist ina summer clasaroom program )

# Farticipate in, but don't dominate, group meetings. Be a

resource person, not “the expert." ~ Support desirable group
behavior and-stimulate group cohesiveness by encouraging

“sharing of ideas and concerns and helping each onner with proﬁlans.

% Support each indlvidual within the group. 1If a member s growth
or the nature of his or her concerns lessen the appeal :of the
group for that person, help him find other, more appropriate
experiences. Support the right of each member to speak, and
ensure that no s:ngle member or clique dominates too much o
group time. ‘ ! .

* Seek help from resource persons in your communlty knowledgeable of
group dynamics,

-




. GUIDELINES:

B

SPECIAL IDEAS FOR BROTHERS AND SISTERS

Siblings of handicapped children have numerous, sometimes unspoken,
uestions and concems about their handicapped brothers and sisters.
?See Appendix IX), Sometimes a lack of skills in caring for or
- playing with the handicapped child leads to frustration on the part
-of the "normal" sibling. Schools serving handicapped children have
the privilege and the responsibility to offer opportunities within
their family programs for siblings to ask their: unanswere& questions,
meet other young people with handicapped brothers or sisters, and
develop the skills necessary to enjoy to the fullest their relatlop-
ship with the handicapped child.

Siblings en;oy many of the same klnds of.actiﬁities, adapted to their
age, that their parents do. Here is a partial 1ist of activities that
can be offered to siblings: | S R

# observation of the classroom, directly or through videotape
or slides (partlcularly helpful in encouwraging informal
discussion in a non-threatening environment)

# playdays and picnics with other siblings .

#  playdays and picnics with .other 81b11ngs and with the

. " handicapped children

% older siblings invited to attend parent meatings _

¥ games and movies especially for siblings while parents attend
meeting (not just baby-sitting with the handicapped child)

% participation in developmental center field trips

*  during ‘summer program, opportunities to volunteer in class- -
room activities - art, games, snacks ‘

< % materials-making, decorating the center for holidays

#  wWorkshops on "Games to Play with Your Brother or Sister Tlhat -

' You Both Enjoy"; 'How to Baby-Slt and Still End Up Loving Your

Brother, "

individual and group talks with sfé(f members

special section in the school 1ending llbrary on "Books for

Brothers and Sisters"

%  informal meeting with an attractive and happy teen-age or.
college-age sibling of a handlcapped‘pyrson

x %

i

#  Recognize siblings as important persons in their own right,
not Jjust as having a handicapped brother or sister. The role
of sibling of a handicapped child is only one of their roles.

LY L
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Be prepared to refer siblings to other service agencies or
organizations, such as counseling services, Youth Association
for . Retarded Cztizens, Youth for Easter Seals.

Help siblings and their parents. become aware oft other
activities for young people, not just those related to having
& handicapped brother or sister,

I4

- Encourage parents not to force their children to participate
- in sibling programs. . :

 Pay attention to age groupings. Make sibling programs

appropriate to age levels, and group szblings with others
thelr age.

Include time for both activities and discussion 1n planning h
workshops. .

 Help siblinge and their parents realize that it is nomal
to get angry sometimes at a brothar or sister - handicapped

or not., Help them find healthy mys to express that anger,
as well as-the love they feel for the handicapped child.

Help parenté understand needs of siblings.
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INFORMATION AND REFERRAL SERVICES

Families sometimes seek help from the school with p blems that school
personnel are not trained to handle. Frequently, staff or parents may
.discover that the child needs services the school dpes not offer.

In tliese instances it is necessary that school persdnnel have basio
"information tbout services available within the comm ‘ _ .
they be able to extend this information to families in a usable way.

OUDELINES: e R Do

#* repare for maklng referrals by gathering infcrmation on
-~ services that are available in your community : :

- agencies that offer the aervices . T
'~ agencies! locations '
- procedures for applying for services « .
- eriteria for receiving services : et
- persons to contact ' :
- fees for services : ‘ N

# Record the information'in a community services file or directory.
Update file frequently, and encourage parents and all staff to
contribute infoimation. Parents or other volunteers may wish to
undertake total’ responsibility for the file or directory as a
group project. g “f

# The following list of} agencies and resource persons may
assist you in developing your file or directory:

Local Mental Health or Public Health Coordinators
Community Mental Health Center

County Health Department-
Association for Retarded Citizens

Easter Seal Society

- Developmental Evaluation Clinics
' = University Medical Centers SR

- Specialized Hospitals or Clinics (hearing, speeoh, cerebral

palsy, epilepsy)

- Infant programs, Day Care, Preschools

- Public Schools .

- Rehabilitation Programs

- Family Service Agencies

- Child Guidance Clinics

- Social Service. Department

- Sccial Security Offices

- Recreation Programs, Scout Troops, Y.M.C. A., Y.W.C. A
- Residential and Respite Care
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- Home Care Programs 1
~ Baby Sitting Services : .
- Education and Training Programs for Parents and Professionals
- Pediatricians - , '
¥ Utilize a varieiy of strategies to educate families about
available services: .
- School newsletter articles
- Presentations at parent group meetings
~ Notices on bulletin boards o
- Community services handbook (for a sample page from one
corrunity's printed guide, see Appendix XI
- Parent volunteers staff phone lines designed to share infommation
- Cooperate with other agencies in providing services and.
share public relations tasks. (One school for handicapped
children held its weekly mothers' materi.als-making.group in
a mesting room at the community Mental Health Center. Some
of the mothers werc surprised that the center provided so
many services and.that people did not "have to be crazy to
come ‘here.") v
~ Information can be provided in individual conferencés.
, ; . :
* In suggesting that families seek the help of another agency,
take responsibility for the fact that you are unable to help,
and avoid implying that the family is just "too sick! for your
agency to help., One helpful way of stating this is to say,
"I'm sorry that I can't be as helpful to you as I'd like to be.
Perhaps you would be interested in taiking with . . .! %%

# Avoid taking over the families' responsibilities. In most
" cases it is better to let families make their own appointments
with other agencies., When families are in great need of.
support, or when information exchange with your program is
important (such as in a visit to a Developmental Evaluation
Clinic), it may be helpful for you to accompany families to.. -
other agencies. In order to prevent having families become
‘too dependent on you, remember that your actions should, in
‘ the long run, free the families to help themselves.

¥*  Hilde S. Schlesinger anid Kathryn P. Meadow suggest such an

approacn in Parent Programs in Child Development Centers, ed. by
David Lillie (Chapel Hill, North Carolina : TADS, 1972), p. 17.
For ordering information see Chapter 5.
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I. Suggested Books and Pamphlets'
# Items that are appropriate for parent use.

Adair, Thelma, and Eckstein, Esther., Parents and the Day Care"Center.
281 Park Ave.,-S., N.Y..10010: Federation of Protestant Welfare
Agencies, 1969. 36 pp. $1.50. U

% Baldwin, Victor: Fredericks, H.D. Rud; and Brodsky, Gerry. Isn't It
- Time He Outgrew This? Or a Training Program for Parents of Retarded
LChildren. Springfield, Illln01s- Charles C Thomas, Publisher,
1973, 206 pp.

# Becker, Wesley C. Parents Are Teaéhers, A Child Manééement Program.
' Champaign, Illinois: Research Press Co., P.O. Box 3377, County
‘ Fair Station, 1971. 194 pp. : ,

% Hlanton, Elsie. A Helpful Guide in Tralning of a Mental;y Retarded
Child. National Association of Retarded Citizens. Publication
No. H28. 1968, - p. 35 cents. :

° % Caldwell, Bettye. Home Teaching Activities. Center for Early
‘ Development and Education, University of Arkansas, 81h Sherman,
Little Rock, Arkansas, 72202 $3.00.

# Cole, Ann; Haas, Carolyn; Heller, Elizabeth;and Weinberger, Betty.
" . _Recipes for Fun. ﬁnﬁ Central, Northfield, Jllinois: . Parents as-
Resources, 1970, L2 pp. $2.00 per copy, $1.25 per copy for 10-
© 24 copies. '

, et al. PAR Presents: Workshop Procodures, L6l Central, Northfield,
Illinois: , Parents as Resources, 1970, 20 pp. $2.00 per copy or
$1.25 for 10 or more.

* ; Haas, Carolyn; Bushnell, Faith; and Weinberger, Betty. I Saw a
Purple Cow. Boston: Little, Brown, and Company,- 1972, 96 pp. $2.95.

#* Egg, Maria. Educating the - Child Who Is Different. New‘Ybrk:‘ John
Day Company. 1968. 192 pp. $4.50.

# Kirk, Samuel A.; Karnes, Merle B.jand Kirk, Winifred D., You and Your
Retarded Child. Palo Alto, Calixornlas ~Pacific Books, 1968,
‘Iéﬁfpp. (ﬁirst Edition, 1955) Paperback $1.95.




T

Lillie, David, Ed. Parent Program in Child Development Centers..
Chapel Hill, N.C.: TADS, 1572, 85 pp. Available from the Day L
” Care and Child Development Council-of Amevica, Inc., 14Ot K St. N.W.,
Suite 1100, Washington, D.C., 20005. $1.75 plus $.50 postage- ‘
" and handling.’ ' o ' N R

b

o Marshall-?owershiek'Joint County Department of Special Education.
' - Home Stimulatioh of Handicapped Children. 9 Westwood Drive,
- Marshalltown, Iowa 50158, 331 pp. $3.50. '~

Noland, Robert, Ed.‘-Coﬁpseling Parents of the Mentally Retarded -
A Jource Book. Springfield, Illinois: Charles C Thomas, 1970,
Wpp. s s e L
# Patterson, Gerald R., and Gullion, M. Ellzabéth. Iiving With Children:

New Methods for Parents and Teachers. Champaign, I1linols: Research
Pregs, 1968. 120 pp.- . : o ‘

L, Co - ) N
Rood, Larry A. Parents and Teachers Together: A Training Manual for
Parent Involvement in Head Start Centers. Washington, D.C.: -
Gryphen House, 1971, 8L pp. : ‘ ‘ )

-

Ross, Alan 0. The Exceptional Child in the Family. New York: Grune
N ‘ & Stratton, Inc., 1964, 230 pp. o - ' :

t %.Spock, Benjamin, M.D., and Lerrigo, Marian'o. Caring for Your Diéabled
Child. Riverside, New Jersey: The MacMillan Company, 1985, 373 PP.
! Paperback $1.95. S |

Williams, David; ahd»Jaffa, Elliott. 1Ice Créam) Poker Chips, and Very
Goods: A Behavior Modification Manual for Parents. College. Park,
Maryland: The Maryland Book Exchange. 1971, 62 pp. $2.75.

Wolfensberger, Wolf; and Kurtz, Richard A., (Eds.), Management of the
Family of the Mentally Retarded. Chicago, Illinols: Follett
Educational Corporation, 1969, 542 pp. : .

\

N




1I. Periodicals (For parents"or professiogals)

The Exceptional Parent: Practical Guidance for the Parents ;:\Excégl
" tional Children., Published six times per year. OSubscription a o _
$2.00 per copy; $12.00 per year. Address:s P. 0, Box 101 . ‘ S

Challenge. Recreational Fitness for the Mentaliy Retardeq_ Published
bimonthly by Project on Recreation and Fitness for the Mentally Rer
~ tarded, 1201 16th St., N.W., Washington, D. C. 20036. . -

Mental Re.ardation News. fublished monthly except July and August.
National Association for Retarded Citizens, Inc., P. O, Box 6109,
© 2709 Avenue E East, Arlington, Texas 76011, $1.00 for 1 year.

Rehabilitation Literature. Published month;y by National,Easter o
Seal Jociety for Crippled Children and Adults. 2023 West Ogden:
Avenue, Chicago, Illin01s 60612, ' .

III. Film ReSources:

1. IMC/RMC Network Professional Film Collection
CEC Information Center , '
The ERIC Clearinghouse on Exceptional Children "
1920 Association Drive ’
Reston, Virginia 22091

2. Menbal Retardation Film Guide ™.
» Division of Mental Retardation
Social and Rehabilitation Service
U. S. Department of Health, Education & Welfare
Washington, D. C. 20201

3. Modem Talking Pictures
503 N. College St.
Charlotte, N. C. 28202

k2

Note: Most states have film libraries in their Departments of Health.
This may be a valuable source of films,
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Pamphlet Resource Addresses:

| Most of the following agencies or asso'diationé.provide free or
inexpensive pamphletsy . : - '

_ American Assoociation on ientar veficiency
5201 Connecticut Ave. N.W. t
~Washington, D. C. 2001 5-

~Child Study Assoclation of Merlcas » Inc.

9 E. 89th St.
New York N. Y. 10028

Council for Exceptional Children
1920 Association Drive

Reston, Virginia 22091

Epilepsy Foundation of America “
1828 L Street, N. W.

Washingbon, D, Co 20036 _ -

Fami'ly Service Association of America
L4 E. 23rd St.
New York, N. Y.

Maternal and Child Health Services
5600 Fishers Lane, Rog%n 12A-17
Rockville, Maryland 2 52

National Association for Retarded Citlzens

P. 0. Box 6109
2709 Avenue E East
Arlington , Texas 76011

i

-

L

National Easter Seal Society for Crippled Children & Adults

2023 West Ogden Ave, ..
Chicago, Illinois 60612

The National Foundation - March of Dimes

. 800 Second Avenue -
New York, N. Y, 10017

-



10. Project on Recreation and Fitness for the Mentally Retarded
1201 16th St. N. W.

Washington, D. C. ?0036

Pgﬁiic Affairs Pamphlets - | e R
1 Park Ave. Sout S
J\thmk,N.Y.1016

-1

12, U. S. Depar%ment of Health, Education & Welfare
Office of Mental Retardation Coordination o
.- Washington, D. C. 20201

sy
,r
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- J | PARENTAL CONCERYS |
\ k . ) . . . K4

‘ , ,

The purpose of this form is for you to give us some idea of what you'

feel is important in planning a program for your child. Beside each
area please check the box whix,h best deséribes your concem.

»

S : Vo : - 7] WNO - | SOME |~ LOT OF
- ) . = L, CWORK. | Womk WORK |

1. Self-help skills such as dressing,
toileting, and eating.

e® e

N 2., Gross motor skills such as wa]king,

cl [ jumping, élimbing, and throwing a

: . j hballc ; . -

3. Receptive'language skmlls (under- . 17

standing what ‘others say) such as. o :
following simple commands like
"Wash your hands." | )

|, Expressive lahguage skills such as™

: speaking clearly, stating wsﬁts,

. and naming objects., - ‘ o
. 15« Social-emotional skills such as ' - .
‘ . . gettlng along with others.- Appro- -

priate expressicn of wants and feel-
ings.such as controlling temper and’
not biting, hitting or hurting others.| ‘ ‘
16, ‘Fine motor skills such as tying ' '
shoes, buttoning clothes, using
scissors, and writing name.

7. Thinking skills such as understanding.
"% | > numbers, remembering objects, symbols
or events, and using information to

| solve problems. - -

{

g “Whht gpecific things do you think your child needs to learn?

. Prepared by: Toby Klein
Don Bailey




APPENDIX II | BN 1

| PARENT RATING OF NEEDS FOR SERVICE o XN
i\l‘ i ’ i ) (PRNS) :

, . ‘{\ »
.

Please rate all the following areas of service according to thei;
importanee for you.

. Please Check:

, g - not _some very
S S | important | importance | important
1. . Training in classroom activi-. ‘ by i
tles and teaching methods. :
L1l 2, Intefpretation'offtest results. ’ -
. . N

3.' Counseling for family problems.

i, Suggestions of other available
services in the community.

5. Help with managing behavior of
children (temper tantrams,
toilit training, eating habits,
etec.)

6. Transportation.

7. Suggestions for home activi-
ties for the preschool child.

8. 'Training for brothers and
sisters of the preschool child.

9. Meetings for groups dfiparents.

|10, Suggestions for inexpensive or
homemade learning and play
materials.

Please make any COmments or suggestlons for other services you feel are
iﬂportant .
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DEFINITIONS FOR PLANNING THE FAMILY PROGRAM
. - 1 , ,’

GOAL General statement.about the expected end results of 4,
e . progran, : , R
* OBJECTIVE  Specific statements written in mea%ureble behavioral

tems giving expected end results and expected completion
date, _ .

RESOURCES ~ Adds for meetlng goals and objectives (examplesz

-~ funds, staff, parent volunteersy, space available for

meetingg cooperating community agencies)

CONSTRAINTS Restrictions on getting the job done (examples. N
. ‘limited funds, limited staff experience in working with
families, llmitatlons on usc of funds, limited time).

/
i

ACTIVITIES Steps to be followed - who will do what.
EVALUATION Measurement of thecsuccess of the plan,
To ensure a well-rounded fam;ly program, conszder including the
four dimensions:

PARENT PARTICIPATION Parents are involyed in plonning and

implementing the chlldren s trainlng
_ _program, - P
: - : : ]
INFORMATION EXCHANGE Parents and staff members share infor-

mation about the child, the child's
training, and the developmental center
‘program. o

- PARENT-CHILD INTERACTION. - -~Parents have opportunitles to increase
‘ their skills in relating to the handi~
capped child - whether in daily routine,
. work, play, or teaching.

EMOTIONAL SUPPORT _ Familleé\\\e given assistance in deallng
with their-féelings about thelr chlld
and his or her handlcap.

These definitions and dimensions are drawn from Parent Programs in
Child Development Centers, ed. David L. Lillie. (See Chapter 5 of
th:is manual for ordering information.) , o/
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Below are sample questions which cvuld be used in questionnaires
or interviews to assess family members! attitudes or interests and
evaluate the family program.” Note the differences in kinds of
infomation received depending upon the way the questions are
presented,

o

I. Write in the letter which fits your feelings:
' Strongly Agree -~ SA ' Agree - A Strongly Disagree - SD
: Disagree - D

w3

In preschool education the main thing my child will learn’
is to get along with people.

Prescnool education has madé me more aware of ny child'
learning deficulties. -
I would rather have my child play than kave him sit and
learn his colors,

I feel that I need more contact with the teaching staff
of the program.

I feel ‘at ease in taiklng to other people about my child'
progranm,

II. What topics would you like to see included in parent mectings?

' IlI. What are some of the things, you dislike most about the developmental
s program for your child? _

IV. Circle ones \\

yes no Were youp responsibilities as a developmental center parent

explained adequately (parent meetlngs, transportation,
conferencés{\etc.)?

yes no Did you get enough information about your child's progress?

yéé no - Do you feel the deqelopmental center experience has helped
your child in his exp{essive and receptive language skills?

V. What changes have you noted, if aﬁy) that you feel may be at least
partially due to the preschool program? (Please be specific and

»give examples wherever appropriate, .e.,\language, self-help skills,
social adaustment ) .

\
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-

VI. Do you know the cause of your brother's or 3ister's handicap?

. yes not sure__ no
Would you 1ike to know more about this? o Ny
' yes not sure . no_

Do you know how to explain your brother's or sister's handicap to z
“your friends? _ |
Tt yes . not sure i no

Would you 1ike to know more about this?
yes __ __ not sure © . no

Do you ever help your handicapped brother or sister make things,
like games or toys? -
- a lot : some - alittle no

Do your parents have to spend too much time with your handicapped
brother or sister?
alot,__.  some a little no

How often do you play w1th your handicapped brother or sister?
alot some a little no

VII, Since beninnlng to attend the sibling group meetings, has your
* . - child demonstrated increased knowledge about how to play with
his handicapped brother or sister? -
- yes_ né’”

Does your child talk with you about his 51bling s handicap or
problems related to it? ‘
often : some__ . occasionally - ~ never

More often than before the group experience?
yes - no___

VIIi. This past week, Monday through Friday, how many times dld you play
with your handicapped brother or sister?

- Did you play with him or her yesterday?
yes ' no -

In addition to using questionnaires and interviews to evaluate the
family program, remember to consider attendance at parent meetings,
records of contacts with the developmental center, observation of
family interaction, and letters or comments from parents.




" reading pictures. They've all been

f,numbers one and two. -

-weather (cloudy, rainy, sunny etc;) ,
is each day. ’ ’ ,’ , HELP! We need your;

SAMPLE NEWSLETTER ARTICLES
" WRITTEN BY CHAPEL HILL PRESCHOOL PROJECT TEACHERS .- L

Frank Porter Graham Class - September ~ and matching geometric shapes. -

VRain, rain, go away, little children A1l of us are learning to recognize our -

want to play! Yes, it?s\been raining names when-they are written. JCHN, DOUGLAS,
most of the timé that we've been inour and’ TONY are jearning to give their R
new school, but it is-still bright and addresses, - | S R

cheerful inside. If you haven't had a ‘ _
chance to see our classroom, please - -Qur thanks to tyle Craft Rug'Department
‘come to visit us soon. ‘ for donating carpet scraps to cover our

: "new table and ! ols. Thanks.also to the
Since school began we have been studying Tennis Club for| givVing all of us some
units on fruits, function of body parts, tennis balls and for hllowing us to

£all leaves, pumpklns and circus animals play at their playgropnd. They have

and clowns. We've also been.learning swings and a merry~g -round -- jeepers,
the days of the week-and what the - vhat funl | .

sista ce,. parents.
- Following is a 1ist of items we could use

In addition to RUS‘I‘Y, we have two more  if any of you would like to contribute

new friends, LINUA and MARGARET, in our ‘to the cause:
tlass. LINDA is.a graduate studert in ,
recréation and MARGARET is a graduate 3 1. Storybcoks

student in dpeech. 2. 0ld toys (car, trucks, etce) -
N ‘ 3. 0ld electric tlock (can you believe . ..

Each of us has been worklng very, very . our dlassroom doesn't have one?)

hard in our individual and small group L. Smsll plastic pitcher for pouring

' lesson sessions each day. JOHN, DOUGLAS 5. Old dustpan
~and TONY have been studying big letter - - . ' - " Thanks!
MA'" and 1ittle letter "a", and geometric ‘

shapes of oval and rectangle, and See you next month!

practicing writing A; ‘a, ovals and - B “fKéy Cansler and Eva Caldwell

rectangles, too. JOHN. ha also been D T T S SR T S U
learning to draw triangles\, TONY and 4
DOUGLAS have been learning to write D.D.D.L. Glass “ February

5~aziand the shape round. He's also learning several new faces in our class.  First,

L bo sit for a long time while in a group DOUGLAS has come to us from the Frank betér S
”-1esson a that's terrific! »:‘;_,‘ _ Graham class. He has adjusted quickly. and

E

éfRIAN ha' been studying the colors red

KC

we are glad to have this hew friend. 8

d blue, tracing and drawingltrianglea;  MAROARET in‘Spejyh‘Thérapy‘and MAGGIE in

e

\ E - Hello again! February has been an energetic
"ROBERT has been studying the color red  and profitable month at tha DDDL. We ‘have
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‘Sample Newsietter.Ar‘tieles

~ Special Education. All of us are happy also help in making salads (tearing
- to have them gboard. We are looking for- lettuce, peeling bananas) and snacks

ward to their contributions and good work (spreading butter on crackers, making :
~~in the upcoming weekss You will also see ~instant pudding ?nd kool-aid, toasting - i
- MRS. SNOW occasionally working in our - Tonstems.) = ! | S B
class. She will be teaching and ‘assisting . - : T e e
. too. Her experiences in the classroom - .. We will be finishing wp our parent o
~ will top off the training she has . conferences soon. Pat and I feel they =~ -
- received in the PATS (Parents Acquire - - have Deen quite helpful to us'and we. - | -
Teaching Skills) Project, Other parents  do ke to keep you posted on your -
who would like to come and work-in the ;  children's progress. Ve especially -

>

_classroon are very welcome., . . . appreciated your questions and suggest:;pn‘s__‘:.:y-
SALLY has been missed greatly. She has ~  =-Jane Findlay and Pat Miller ’

- undergone & hip operation, and has come ~ « '« . .. o, L),

through all like a champ! She's been T o Lt

such a great sport throughout that we . =~ lakeviey Class'- May .

couldn't be prouder of her. We're Coe ST S ‘

‘hoping she will come back to ¢lass soon -The -end of school 1is near and wo are

and show off{ her castl| v ‘ all working so well. We have been

e T T . - very busy. We have been studying =~

~ GREQ has been sick racently and we want 200 animals - elephant, giraffe, zebra, - .
. him’to’ comy back soon. 'GREG can remove ~ 8lligator and monkey, Stop in and ‘see !

" his shoes and socks and is working on our great WPZ'KSheetS where-we all =~ = .
putting them on again. He's doing a . marked the jgiraffe, We are now working -

great job on putting his coat on'and =~ - , on meats\and vegetables. We had ham R

learning to button itl . . . - #«sandwiches ‘aid hamburgers for snack;
L SR o : . . had a lesgon with real fidied chicken, -
KENNY is.learning to cut with'a knife “and®iearned to tell ‘the.difference. :
~and fork, and doés it quite welll He-  in pictures of steak, hamburger, and = -~ |
- 00 is learning to put on'his coat' - hot dogs, We cut up a tomato, basted it,
. indeépendently; and to take:his shoes -and looked ‘at real com, carrots, =
and socks off as well as put them on: potatoes, and green beans and peasi "~ .y
“again, ' KENNY has just acquired a ' - ©. We did worksheets on corn and carrots,. .
“new skill - he can pull the wagon with and took a field trip to buy french fries. =
& passenger in itl ‘ ' ., Next we plan to have a store with
i T SR .~ 'canned vegetables and play shopping., .
. ALECIA is making tremendous strides.  We have all been working very hard ¢n .
~ She's sewing - using a real needle - naming thege things, -~

- 1n the correct place eyes, nose, ~ '~ ~ MARCIA and RACHEL are working on left =~
. mouth, ears, hair andhands; and ~ . and right, reading '"boy" and Mgirl%, = 7
.. vorking on the number two. -She's ~ writing their names and counting four - =
- conbinuing her excellent work in = objects. In language lesson the girls =~
writing her name, and she also helps set =~ and JEFF are describing the action in | |

the table, sbories and telling their address -

- -and yam; drawing a face and putting = -

rthday, - MARCIA can tell "I Se
orry Street", and can read
wn?nm,

*h
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hold objects in language lessons.
We also sing do-re-me. LIE loves

this - you should see the look on his . .

face! -MARCIA, RACHEL, and JAMES are
working on drawing faces and men,
while {ILLIAM, TERRY and CHARLIE
learn body parts. We have been working
- on "around" and "behind." CHARLIE and
- WILLIAM are doing well at following the
. directions in, under and on, and the other

m——

"~ group has IEZrned in-front-of. !

‘We are all doing a great job in fine motor
lessons. CHARLIE is painting some wild

- plctures and has really learned to handle

- a crayon well, WILLIAM has improved so
much and JAMES is doing great on following

- dots~to make a J, Rachel follows dots to

& -

-and sisters.

Sample Newsletter Articles .

write her nams, numbers and shapes.
JEFF is really having a fantasiic
program. He does a worksheet every

-day at school and one at home.

He is improving already on following
dots. MARCIA does a very difficult
worksheet with no help at all, and is
learning to keep her letters sitting
on a line, Lo L R

' We are now starting to review our best
-songs and activities so we can really

show off for all our parents and brothers -
_ Our covered dish supper

for all should be lots of fun.  See you
Monday, May 22 at 6:00 for fwn:and food.

-~ Pat Duncan and Mary Thompson

o




" APPENDIX VI

| PROGRAM.FOR HOME FOLLOW-UP
! e

- This week ﬂu Seat H\has been working on . . .
O chgl"ux.?\ : ‘ - ‘
: 4,777()1/& ~/ LAL’Ki ‘ ‘ |
d,acm, , ;‘ ‘can do these things

@ alecuu c’a/x, /Ziaa, ;f,.ée, Z o) Al

@ ele cans acar) peared A&/: exe Joaé ;éc-,o
@ zf')\{, Canes Z<uﬁ'z @ Z:A Lt ;

@ AL Caerx’ Catird m ol it LA .caz /wﬁub;u/xg. /co;w&-u_.;?-
' Here are somé activit.i 8 to try a‘q home “with Q:a Cocr -

~
g
-—.—-u-.—-.——-.‘-- — e —

@z@wwf Muﬁz:»a.é&um@oé»
C’L/&m— %/AM./ (/d %v/,f”)Mo{ W d,Lu,ML)
/G)Z)LQW/ZJ/(_? &m%iaJM¢MM
@ dmé) (é&aw % ,o 6&4&. 0%“{
or ol e ame ”a?u,l: (
 0/;¢¢_ Qamé ‘Mu.. u;o)
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PR(I}RA.M FOR HOME FOLLOW-UP

This week : Qal xJ has been working on + e o

cdov%'%da\ (',(,Mm/ /Q«Uyo—f- a/xcé }Oaid/ 7‘&&&«3

Q» - can do these things .
e &\f(acu:u au/{)a_ﬂL et Q,Mcbé adl tdl,e.é, %4(/0414
po A e a letaad),

dv‘ﬂ(z,&uw'am dlsyoc ,:.JL&L AZo(’A«J :
S AHahesd s dhauuvr o Cetaas (Ofone ¢ i Dol 9 &M&WM'{'
Here are some activities to try with Qedy - :

Do ol ALeRkap papec, 4l cancl av Aw. et ‘
0.14.1’44&_ Haud Qsada af.uu,:.) iz AA‘:M(L ,a,é.;,cu, &) -

Civan. Aok 25— Qutr, con Hpe i o Cesaal
\Qfﬂ%w%w&lc 44%41: Dwﬂ%(u.)a/x_‘t

,azpm

o? ﬁ/s.,/u ‘-.,{w/&%a/na/ M uf*-/
d %aﬁé cha,( 1(0012/ d/k.c(.,a/)w&:/
.Q‘ymw e cémé(wcg tatdos Whad o

)6141—(, 4&4«5[,;{,&4/ L«J.Luéj \%AKW

MC// 7auw MCJOM ZLLLWM
\J/}’Kd.Lé ltw . ‘ i =

w /
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PROGRAM FOR HOMEL »u..LOW-UP

“'ul‘h‘is week M&/u/-. has been working on .
@ Q/'l{ Ao il |
 " CZQ( QQZ!;’ | can do these things : |
D AL e ﬂacﬁwxg wauﬁm% /JJLM d— A{xf W’Xrﬁcé
@ Lo Cans xuuz,y:) ' ;;
@ b s huck TG byt o, ,acztwwz ewwé

o xui?(""& tdReno aoheod %» Ao VAia). !
L1 Here are some activities to try with 524‘ 2L K’fd 2

@,L//u/x.?_ 742«2.% cuuig,(/ e /(a¢,é(7¢¢u @l %(ZZ&«?{ éd.c»b(c(. /xa..é.g
498’—&“*1 KLKW c‘“’“"* Leal o ﬁ’)‘lz&a Mc(. wickd sl *

' )aw.dficp M caz:rw% Q8L al depsis, '/ ,&Mﬂca/

amnd e dwcy\ ;L).L,ZI,/ (_//mi/ C&accl/ )a_c%,(, Xda,aa/
Auoo, t/dl;o,da.i»é / Z‘Wz.spuoud)ué d/xd_ /R e oua:l‘,iU)

L Qiecncd
oy ey g B gt

e %bg"’)ﬁcw Sonay ot ,04,4/ Aﬂjaad aJé. L

' %éw & o A & ;acz_ &aoo(_ ;z‘g,
azé ;C&ma A 0
@i Cane) /e, i co(_ a/xa(m%u./ /)&mé.l.uu

0/)66!%% //7 Ot opeo Lhe W ,a/cl«% gzox{

| /ohé» d/x.aL A, ch(, 4—‘? m a/xd, 9% <t %’ /u'/”,_«

‘dlax. Moa&/ % )t:él- édm C’.a.&z,o/ w/g_“ &““;*

a’m aa‘a,eo Mu cw.w /4% pole: & @?@x,
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 Steps invShared-Problem Solving

Families.sometimes bring their problems of child management or family
interaction to the school staff. for help. Most of us are not mental
~ health professionals. We can, however, help families ‘come to their
own decisions about coping with these problems ox. help them:contact
other commnity service agencies.\ A shared problem-solving approach
_ recognizes the dignity and abilities = the positive characteristics -
of the clients. -

\
\

I. DEFINE THE PROBLEM AND THE OBJEGTIVE -
| A. Qpen the interview in a way that encourages‘problem-solving*=“
activities. " ’ , T

1. Use a question if the client requested the interview.
2, If you requested the interview, state vwhy you wished to
" meet, ""As I mentioned on ‘the phone..."

2

‘B. The first problem presented may not be the one of most
importancts to the client. \

A helpful question may be "Are there other things you would
like to discuss?" .

C. Give the client enouph information 50 that he can decide
© with which problems you can be 0 e p.

Examples‘ "™None of our staff members are trained marriage
"+ coungelors, but I have a list of counselors in this county
" which may help." *
© » *™e have been working here at the school, Just as you have
at home, on teaching Susan to-.tie her shoes., Perhaps we can
agree on a way to do it that w111 be helpful at home and at
school(" . <

S ‘D;t Define the roblem and the objective in specific terms which
- o EesorISe behaviors._‘ . T O ;

Mihen Jimmy has these tempertantrmns at home, Mrs. Sm th,/ '

‘wh&t*does he actually do?"

- -!'hat does the. rest of the family do when Jimny cries nd bange
. hig head?". -~ |

B ~ (possible dbjective) ‘ S
~ "You would 1ike to leamn ‘about the ways the teachers reac

- to discipline problems in the olassroon?’ (possible objective). Cos




II.

IIT.

APPENDIX ‘VII_ (cont,) Cee s xisd

,OLARIFY TEE ALTERNATIVES

v

A Give the client relevant information.

"Yes, we do allow parents to observe in the classroom. ,
"4 am not. sure what the fees are in that olinie, but here is
their phone number if you would like to call from here to
check with them," - .

B, Help the client discover and examine all alternative solutions. .

‘ N\ ; A

Myhat else o you think might. be dor\e?" ' ‘ B
“Is there anyone else who could take ¢are of Anthony until _—
you get home?" b

Ca 'Help the client explore the possible results of . each altemative. - |

. Examine e\aqh option to 86€. 44 - - N
Will it work? : : o
Will 1t create new problems?

.ﬁDEVELOP PLAN OF ACTION

_ 'A. 'Based ‘'on the altemative chosen R decide with the client the

p_lans i‘or follow-through.

o What‘wi‘ll the client do?

_Whatwillyoudo? B | A d

. B. Restate the action plan P 1ncluding plans for i‘uture mee‘bings.

,' C. -Close the interview in a wam, positive manner. ,
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R | ON INTERVIEWING

An interview is a serious and purposeful conversation between two or Lo
more people. The prime goal is to help the interviewee. Help is an '

enabling act...enabling the interviewee to recognize) to feel, to .

‘know, to decide, and to choose his own course of action. ' The inter-

viewer must give his time, his capacity to listen and to understand,

his 5kill, his knowlkdge, and his interest. -

L] ,O ) ~. ] [ ] ) * ) O" ) ’0: ?~li ,. ‘e c e ! [ ] [ ] L]
DON'T be unfriendly or indifferent. The setting for the interview 4
should be conducive td the creation of a wam and friendly

atmosphere. .

DON'T interrupt. In addition to 1ts rudeness, this cuts off the
: interviewee's thoughts, .

. - DON'T ask a qnestion beginning with "why" This putg the_inteiviewee e
on the defens1ve. ,

DON'T intinidate or- threaten, This-confims the lack of respect for

the interviewce and telkshim/her that you see yourself as the
authoritv. . i

DON'T ridicule or be sarcastic. This hardly enables the 1ntervienee
to be anything but angry with you, and Justifiably so0,

DON! T use ‘cliches, They usually do not convey 51ncer1ty.,

DON'T show disbelief, You are qu}stioning the validity of the inter-
viewee's statement.

DON'T ask two questions at once.,;The interviewee ﬁill not know which o '75
. one to answer. ‘ ’ “ ' o SR I
’1 DON'T use 1eading questions. Try to use questions which avoid getting o
" . the interv1ewee on the defens1ve or putting words in her mouth, - ~

DON!T convey the idea that’ the interviewee's ideas and thoughts are
: unimportant by rejecting them.'1 R

DON'T scold. ‘, _

N [} " ~ . P
- DON'T tell the interviewed what to do. Instead, help the interviewee el
?§¥n?»¢ S arrive at his/her own decisions. ;>’»\ E "‘ 0

DON'T use a double question. 'Now is there something else, or can. “.n_f_ﬁq;i;jnf;
L oWe talk about it when you come back some time‘to ‘obgerve the tf’yﬁlp. s
f ?“?‘This places the interviewee in an "eitheruor" position.:i ‘
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o0 Y 6 S

* | DON!T avoid the reality of the situation as the interviewee sees it, -
S S That is, why he or she came to- you in the first place,
- DON'T a'l.low other things to seem more important than the interview
_ “' . that you arg engageéd-in ab the moment. If you do, you are :
r oy telling the interviewee that you are not really interested m her. LT
. [ S . - :
.D0 be cordial and receptive. - T
Bo create a setting oonducive to establishing a good relationship.
- Chairs that face each other convey a feeling of openness and
equality. A desk can be a barrier to oomnmnication.

- Do employ open-endéd lead—in questions. as a means of allowing the .
- dnterviewee to begin:at his or her own starting point. Take
your cues: from that pomt. ‘ - | Lo

DO be aware oi‘ ‘body 1anguages. Néatness of dress, posture , and :
facial expressions-all send messages concerning what you and the .
interviewee really think and feel about the situation. '

..+ DO retum: to certr..l ther{es or problen.. of the mtérv:.ew. This. ean R
- . ‘be done by the use of an open-efided restatement. '"You mentioned -
that you are not sure that James .should be in this olass. ..“ '

' D0 move into the interviewee's internal i‘rame ,of re,i‘erence; hielp i
~ her tell you how ehé genninely feels about "the §1tuation. / ‘

.DOtuse silence when appro'oriate. Ih effect you will be saying,
‘- am waiting and glving you tlme to develop -your ideas more,
olearly." . S '

;DO be supportive. Reinforce the internewee by 1etting her know R
that her thoughts, feelings and opinions are im;oortant._ ; ’

.,7‘

DO be’ emphathetio. Be natural. Be yourse].t‘. y ;~.

DO repeat some of the interviewee! 8 phrases exactly in. order to
- explore more fully thoughts or feelings that the interviewee has
begun to express. _ _ ,

DO ‘direc questions in order to obtain speoific information about
\~ e sit tion.g .' o o _ Sl

\

XDo assume an appropriate share of the reSponsibi‘! 1ty in carry:lng out
~ ag_reed-upon goals Soeienst o ey e
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DO be honest. Do not'be afraid of admitting that you do not know L

Bt taantrt

DO demonstrate that you believe in the interviewse's capacity L0
use his/her own resources, o - _

DO make the tasks to be accomplished a joint offort,
DO refer to other resources when appnggiiate.

DO sumnarize the highlights of th¢ interview with emphasis on the
. explicit action each will take in meeting the mutually agreed-upon
-goals, Preferably, the interviewee states her part in the action
- and the interviewer states her part. This confirms with clarity
- the contract between you. ’ - ‘

DO‘makeié definite statement of the plans for your next neeting.,

IO be sincerely interested. Fvery word, gesture and mannerism sends
the message. ‘ ‘ : ‘ co

A

. . . LSRN SRR, SR S ST SO SR SRR SUSRNST ORI SO S

- This handout wms adapted for the Outreach Project from a handout . :
written by Division for Disorders in Development and Learning students | <
Iura Deaton, Charles Grubb, and Flizabeth Thaxton. The original
handout was -based on Alfred Benjamin's botk, The Helping Interview
(Boston: = Houghton-Mifflin Co., 1969). ' , , _ ’
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som: CONCERNS OF SIBLlN S |OF HANDI

Siblings wonder about ‘the cau: do of their brother'!s or sister's
‘handicap, and sometimes fear that something may be wrong with them-
selves. ‘ L

Sibl:mgs sometimes feel - tha/t having to help take care of the
handicapped child interferes 7th their own activities.

Sibl:lngs may want to, talk

with their parents about the
hand.icapped child!s problems

but not know how to bring up the

subject. ) / 5 \

. Siblings may feel upset and angr); when pérents haVe to »’spend

‘a l%t of time with the handicapped-child. -Sometimes siblings try
to get attention from the qgents by acting like the ha.ndicapped

ch;.ld. / ‘
EEC RN Some siblings feel that they have to work extra hard (in
RO A ,seho,o sports, ete.) to make up to the parents for the handi-
S apped child!s deficient es. , . :

Szblings worry abou how to tell their friends that they
ave a retarded brother/or sister and wonder if.their friends
1 make fun of them or. their farnlly for being different. R

Siblmgs wonder ii“they will be ‘able to get married and _ PR
have chﬂdren. o ; : E

Siblings may worry sbout whether or not they will have to take
are of the handicapped child in the future; they may wonder if i
hey will be able. to take care oi‘ him or her if anything happens to e

- their parents. ‘ e . . o

“h.;

Siblings may w; t to know how they can get along better with
their handicapped brother or sister at home - how to help him/Her
learn to do things_7 how to play with him/her, what to do when baby—
sit ing.

. b /

‘ L
Xy ‘
e
LN
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SOME CONCEHNS OF PARENTS OF HANDICAPPED CHILDREN

Some parents ‘fear the unknown - the lack of specific expectations in
tems of the chdld's ultimate abilities.

Parents may question their own ability to cope with the problem.»

Parents may fear rejection by neighbors and peers, both for themselves

“and for the child.

- Parents may feel resentment- that it "had to. happen to- them" end =

Parents often wcnder about causes- may blame themselves or spouse;.

and may also fear additional pregnancies if problem is considered to
be hereditary. :

Parents .are often concerned about effect of: handicapped child on ! ' ‘[: ﬂ
siblings and about their own possible neglect of siblings. ‘ ' K

fear their om reJection of the child., ‘ | o e

- Some parents dread exiended dependency of retarded child.

~

Parents may worry about what will happen to- their child al ter they-

are unable to care for him.

.Parents may feel they are defective bécause their child has a defect.

Parents frequently receive conflicting information and recommendations
regarding such questions as possible institutionalizition of their
Childc e . M ‘ ;

S . \ . R 3 i
Some, parents worry about the adequacy of the schools, day care centers,,
and the treatment their child may;receive from the staff. ‘ .

Parents are’ sometimes anxious ‘about the sexual abuse by others or

misconduct of their retarded children.

Parents sometimes worry about finding the money to pay for' special
medical or other services needed by the handicapped chiid.

i Parents may want to know how to.workewith the handicapnéd child at
home and how to provide appropriate activities for the child.
B - : L S ‘ { - g B . . i . v.




" Ths Couricl] for Fxceptidnal Children
| .

Head Start Information Projeot

T ¢ ! PRI

$h ‘,The Councll tor Exceptional Chndren (CEC), founded tn 1922, 18 a professlonal
LR organization which promotes the advancement and eduoation of handioapped and
v gifted chndren. With a mcmbership of | over 60,000, the CEC serves the -
- educational comn wnity through publtcations governmental retattons. conventlon
S aotivittes. information’ seWices. fnd special projects._‘
e The Bead Start Informatio Projeot (HIP) develops resources and provldes
G tralning for Head Start pex Onnel worklng wlth hand\capped chtldren Purposea
. of the Projeot arecto: ..o ' 1 Bl S

»’,14;]_,A

o Faotutate efiorts of local Head Start centers servtng handicapped .
. children through the preparatlon and deuvery of lnformatlon and
tralnlng products; SH . EE R i

¢ Provide consuliauve services to Head Start staft rsgardmg services
to handtcapped ch,u,dren, and'tp i , R u

: o Mobtuze existlng resources m the handloapped servtces fleld aldmg
Head Start in- 1mplement1ng a comprehcnslve prograﬁx for h“" {
e We weicome x_og; suggestions for new Head Start products to be developed ar;d g
~1nvite your assistance. in 1dsnt1fytng exlstlng products suttable for HIP reproduction
_and distrlbution. . k ‘ S g :

B

’ V'-v-,,‘k;;",';Address inqutries tos - _
| | -""Davtd L. Braddock i

. Diréctor, Head Start Information Project ,
The Councll for Exceptional_Chﬂdren §5 T

© 1920°Assogiation Drive
S _Reston, Virglnia 22091




